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Recruitment

Before the TEI, few TPPs had taken an intentional
candi dat es. Il n most cases, few TPPs had the resour
mar keting strategy.

Areas of Progress and Leal

TPPS have enhanced marketing practices.

Nearly all TPPs have increased their capacity to p
relationships with university marskpeetciinfgi cd enpaarrkterteinn
staff to apply branding technigues and redesign we
materials. For example, both TC2 and Valley Partne
information about teaching careers for prospective
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efforts have also been directed at raising the pro
for those enrolled in TPPs.

TPPS have strengthened admissions requirements.

One change that many TPPs have made in order to in
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TPPS have sought to increase the number of teacher candidates of
color that they enroll.

TPPs have prioritized the recruitment of students
strategies to address this demand, including comm
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TPPs have attempted to attract students interested in high-need
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TPPs are beginning to focus on dispositional factors associated with
effective teachers.
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Areas of Progress and Leal

TPPs made significant progress toward the implementation of

redesigned curricula.

TPPs have engaged in sweeping redesiignedolfedstheir c
practices, feedback from school district partners,
accreditation and teacher | icensure. Linkages bet w
addressed by embedding a variety of clinicall/field
earliest stages of teacher training.



TPPs have significantly restructured field and clinical experiences.

TPPs have begun to increase the duration of studen
these clinical experiencesteéeachnogudpepdamgneatiengead
advocated for a change to the pedagogical approach

pl acements afford candidates greater opportunities
classroom situations under the tutelage of an expe
ability to positively affect student | earning befo
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begin their careers with confidence.

Strategic partnerships with school districts have enabled successful
expansion of clinical experiences.

During the program redesign phase of the TEI, TPPs
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Employment

TPP faculty and staff did not typically see their
and, in some cases, therwep waist mi qiri anchd atseg s tteanalte ar
empl oyment outcomes.

Areas of Progress and Leal

TPPs have become more active in boosting candidate marketability/

employability during the preparation phase.

Courses include components that help candidates un
new teachers and how to market themselves for open
closer ties with school districts have allowed for
di stricts that are potenti al pl aces of employment.
experiences gave them a range of experiences to dr
confident in their ability to handle the rigors of

TPPs hoave increased coordination with career services offices.

TPPs have begun to work more closely with their in
students cultivate the skills necessary to embark
working to determine how | HE career centers can co

empl oyrmeelnaat ed needs of teacher candidates from t he

TPPs have developed coordinated approaches to facilitate teacher
candidate employment.

TPPs have begun to make a greater effort to routin
in their region in order to |l earn more about hirin
organi ze events and establish systems that more ea
seekers and school districts with position opening



